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Abstract

The study was carried out to determine the effects of jigsaw and peer tutoring teaching methods on
Colleges of Education Students’ academic performance in cost accounting. The study stated two
specific purposes, two research questions and two null hypotheses to guide the study. The study
adopted Quasi-experimental design. The population of the study comprised of 168 Business
Education Students from colleges of education and a sample of 113 Business Education Students.
Cost Accounting Performance Test (CAPT) was the instrument used to gather the data for the study.
CAPT consists of two sections: Pre-test and Post-test sectionsh, the instrument (CAPT) was duly
validated by four experts. Cronbach Alpha method was used to establish the reliability of the
instruments, the reliability coefficient calculated for the instrument was 0.81. Research questions
were analyzed using Mean and Standard Deviation while the hypotheses were tested using Analysis
of Covariance (ANCOVA) at 0.05 level of significance. The results of the study revealed that Jigsaw
and Peer-tutoring methods of teaching have significant effect on the academic performance of
students in cost accounting in colleges of education. It was concluded that jigsaw teaching method
and peer-tutoring teaching method had positive effects on business education (accounting) students’
academic performance in cost accounting in Colleges of Education. The major recommendations
included the following: Jigsaw and peer-tutoring teaching methods should be used by lecturers to
teach cost accounting to colleges of education business education (accounting) students
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Introduction

Business Education is primarily an education for skill acquisition, a vocational education
that is geared towards preparing the recipient to become effective in teaching, office and self-
employment. Business Education prepares beneficiaries for gainful employment and sustainable
livelihood. It is generally seen as Education for and about business. Education for business is that
aspect of vocational education which provides instruction and preparation for office occupations
such as secretary, office manager, Bookkeeper, data processor, word processor, computer analyst
and accountant (Ugwuogo, 2013; Anyaeneh & Nzegwu, 2015)

Cost Accounting is one of the major accounting courses offered in business education in
Nigeria. It is a core course for every Business Education (Accounting option) student in tertiary
institutions. Clarkson et al. (2011) defined Cost Accounting as a systematic set of procedures for
recording and reporting the cost of manufacturing goods and services performed in the aggregate
and details. Cost accounting measures, analyses and reports financial and non-financial information
relating to the cost of acquiring and using resources in an organization. It includes the methods of
recognizing, classifying, allocating, aggregating and reporting such cost and comparing them with
standard cost (ABWA, 2017).

Academic performance is the outcome of education, the extent to which a student, teacher or
institution has achieved their educational goals. Academic performance stands for achievement
outcomes that indicate the extent to which a person has accomplished specific goals that were the
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focus of activities in instructional environments, specifically in school, college, and university
(Darling-Hammond et al., 2020). Records have shown that the performance of business education
students in Cost Accounting at National Certificate in Education (NCE) has been fluctuating year-in
year-out. This has become an issue of concern to students, teachers, moderators and stakeholders.
As noted by Dorgu (2015), methodology is very vital in any teaching and learning situation and that
the method adopted by the teacher may promote or hinder learning.

The need to improve the academic performance of NCE |11 students in Cost Accounting has
made scholars to investigate the instructional approaches and techniques that would be more
appropriate (Edeh, 2019). Teaching methods are techniques used to deliver the course content and
learning objectives (Teff-Seker et al., 2019). The jigsaw teaching method is a method in which
students are organized into groups (Hamadneh, 2017). The teacher’s roles include presenting
sources of information, coaching the students, providing them with tasks, assisting them in areas of
their difficulties and encourage classroom interaction. Jigsaw design facilitates student’s interaction
in the class, makes them value each other as contributors and makes them share knowledge.

Peer-tutoring is a flexible, peer-mediated strategy that involves students serving as academic
tutors and tutees (Dee, 2015). Typically, a higher performing student is paired with a lower
performing student to review critical academic or behavioural concepts. Peer tutoring is an
organized learning experience in which one student serves as the teacher or tutor, and one is the
learner or tutee (Marieswari & Prema, 2016). It gives students an opportunity to use their knowledge
in a meaningful, social experience. Tutors reinforce their own learning by reviewing and
reformulating their knowledge. Tutees gain one-on-one attention. Both tutors and tutees gain self-
confidence, the tutor by seeing self-competence in his or her ability to help someone and the tutee
by receiving positive reinforcement from peers.

The positions of tutor and tutee do not change, the older student serves as the tutor and the
younger student can have similar or differing skill levels, with the relationship being one of a
cooperative or expert interaction. Peer-tutoring increases self-confidence and self-efficacy, student
engagement and time on task increases and promotes academic and social development for both the
tutor and tutee (Moliner & Alegre, 2020).

Statement of the Problem

For any meaningful learning to occur, classroom experiences presented by teachers must be
meaningful to the students. Therefore, teachers often struggle to make a choice about the method of
teaching to use in their classrooms which will rekindle students’ interest and stimulate their thinking.
The task of selecting a method that will serve these purposes is not an easy one for the teachers.
There is no single method that works well for everyone and every situation. It is the duty of every
teacher to identify a suitable instructional strategy for the class, bearing in mind the topic, the
students’ capability and teachers’ familiarity with the strategy for enhanced performance of students.

The researcher’s assessment of the recent Academic performance of Business Education
Students in Cost Accounting in the Colleges of Education in the North-West zone of Nigeria
revealed the poor students’ academic performance in Cost Accounting. It was obvious that a
reasonable number of students do not pass Cost Accounting at first attempt. The summary of
Business Education Students’ academic performance in Cost Accounting for 2014/2015, 2015/2016,
2016/2017 and 2017/2018 Academic sessions in the four Colleges of Education (FCE Zaria, FCE(T)
Bichi, KSCOE Gidan waya and SSCOE Sokoto) offering Business Education in North-west zone
Nigeria, is given as follows: for 2014 — 2015 Academic session out of 286 Students 187(65.39%)
passed while 99(34.62%) failed. For the 2015 — 2016 Academic session out of 292 Students
81(27.74%) passed while 211(72.26%) failed. 2016 — 2017 Academic session out of 294 Students
193(65.64%) passed while 101(34.35%) failed and for 2017 — 2018 out of 237 Students 105(44.30%)
passed while 132(55.70%) failed.

The academic performance of students in cost accounting in the Colleges of Education has
become an issue of concern and worrisome to the students, teachers, moderators and other
stakeholders in business education since it affects students’ Cumulative Grade Point Average
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(CGPA) in some cases, or elongated their study duration. Some students are even advocating for the
removal of the course from the curriculum. Thinking of what could be the cause of students’ poor
performance in Cost Accounting, this could be as a result of the teaching methods adopted by Cost
Accounting teachers. Teaching is said to be effective when the teacher acts in a way that is
favourable to the development of basic skills, understanding, work habits, desirable attitudes and
value judgement of students. Even though the situation analyzed here is disheartening, it does not
justify Business Education students’ poor performance in cost accounting. interacting with the
students, the researcher discovered nonchalant attitude on the part of the students and they have no
enthusiasm to learn. The use of traditional routine on the part of the lecturers, prevent them from
observing the students’ responses or seeking alternate means of getting the students attention,
interest and participation in cost accounting class. Anderson (2020) reported that one of the major
reasons for poor performance among students was the method of teaching adopted by teachers.
Effective methods of teaching cost accounting have to integrate the nature of the subject with mode
of enquiry, precepts, principles, rules and concepts. Through this, students could be made to
participate both theoretically and practically in the teaching and learning activities in the class.

Research Questions
The following research Questions were raises:
1. What is the effect of Jigsaw teaching method on academic performance of students in Cost
Accounting?
2. What is the effect of Peer-tutoring teaching method on academic performance of students in
Cost Accounting?

Research Hypotheses
The following null hypotheses were formulated and tested at 0.05 level of significance.

Hoi: Jigsaw teaching method has no significant effect on academic performance of students in
Cost Accounting.

Ho.:  Peer-tutoring teaching method has no significant effect on academic performance of students
in Cost Accountin

Method

Quasi-experimental design of Pre-test post-test non-equivalent control group design was
adopted for this study. The choice of the design was based on the suggestion of Krishnan (2019) that
quasi-experimental design should be adopted when a study involves finding out about the effect of a
treatment on a group of people. The population of the study is 168 students. It comprises NCE I
Business Education Accounting option students who offer Cost Accounting in the colleges of
education in the North-west zone, Nigeria.

Three Colleges of Education were selected from the six colleges of education offering
business education in the North-west zone, Nigeria. They are Federal College of Education Zaria,
Kaduna State College of Education Gidan-waya, Kafanchan and Federal College of Education
(Technical), Bichi. The three Colleges of Education were chosen purposively. All the students in
each college of education were used as the number is sizeable for the researcher to handle. Random
sampling technique were used to assign the three colleges of education to the experimental groups.
Hat drawn techniques were adopted, where E1 (Experimental group 1, Jigsaw Teaching Method),
E2 (Experimental group 2, Peer-tutoring Teaching Method) and C (control group, lecture method)
were written on pieces of paper and folded. The papers were put in a container and shuffled very
well before three people were asked to pick one for each college of education (Federal College of
Education (Technical) Bichi, Federal College of Education Zaria and Kaduna State College of
Education Gidan-waya, Kafachan. After using this procedure Federal College of Education Zaria
was assigned to E1 (Experimental group 1, Jigsaw Teaching Method), Federal College of Education
Bichi was assigned to E2 (Experimental group 2, Peer-tutoring Teaching Method,) Kaduna State
College of Education Gidan-waya, Kafachan was assigned to the C control group (Lecture Method).
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The instrument for data collection was Cost Accounting Performance Test (CAPT). The
instrument consists of two sections; section A and B. Section A was the pretest which was made up
of questions on double entry (Appendix B). The pretest duration was 20 minutes. Section B was the
Post-test which was made up of 20 items multiple objective test questions and one essay question on
method of remuneration (Appendix C). The post-test duration was 1 hour. The pre-test was scored
100%, the objective test carried 40% that was two marks for each while the essay question carried
60%. The scoring of the Posttest was the same with that of the pre-test. The range of scores
obtainable in pretest and posttest was 0%-100%.

The reliability of the instrument was determined by statistically analyzing the data collected
from the pilot study using Cronbach Alpha which measure how closely related a set of items are as a
group. The reliability coefficient calculated for the instrument was 0.81. This reliability coefficient
was high and the instrument was considered reliable and stable, in accordance with Mohajan, (2017)
who stated that if the result of the test obtained is around 0.80, it would be an indication that the
instrument was reliable and internally consistent and valid for the study.

The study was conducted during the regular school semester with special arrangement for
weekend classes which enhanced the teaching and data collection. The teaching commenced from
the second week. The Experimental group one (FCE, Zaria) was taught using Jigsaw Teaching
Method, Experimental group two (FCE, Bichi) was taught using Peer-tutoring Teaching Method
while the control group (FCE(T) Bichi) was taught using lecture method. Pre-test was administered
in the first week. The three research assistants trained by the researcher to oversees all the group
teachings (Jigsaw, Peer-tutoring and traditional method). The treatment period lasted for four weeks.
During the treatment period, each group met once a week for a period of three hours. At the end of
the experiment on the fifth week, Cost Accounting Performance Test (CAPT) post-test was
administered for a duration of one hour. The data collected for the demographic variables were
analyzed using percentage. The data collected to answer the research questions were analyzed using
mean and standard deviation. Null hypotheses one and two were tested using Analysis of
Covariance (ANCOVA) at 0.05 level of significance. Analysis of Covariance (ANCOVA) was
appropriate for hypotheses HO: and HO2 because it is capable of bringing out both the main effect of
treatment and interaction effect. The decision for the research questions: Any group with the highest
mean value was considered to have performed better than the others, and any group with the lowest
mean was considered to have performed the least. For the hypotheses, if the observed p-value was
less than or equal to the fixed p-value, the hypothesis was to be rejected if otherwise the hypothesis
was retained.

Results
Research Question 1: What is the effect of Jigsaw teaching method on academic performance of
students in Cost Accounting?

Table 3: Mean and standard deviation of the effect of Jigsaw teaching method on academic
performance of students in Cost Accounting

Group N Pre-test Post-test Mean Difference
Mean SD Mean SD

Experimental Group One

(Jigsaw Method) 36 16.86 3.83 73.00 10.4 56.14

Control Group 23 1678 485 4791  4.99 31.13

(Lecture Method)

Mean & Standard
Difference

Source: Field Experiment 2021

0.08 1.02 25.09 541
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The data presented in Table 3 reveals that the experimental group taught cost accounting
with Jigsaw teaching method had a mean score of 16.86 in the pretest and a mean score of 73.00 in
the post-test with standard deviation of 3.83 and 10.4 for the pre-test and post-test respectively, pre-

test (%X = 16.86; SD = 3.83), post-test (% = 73.00; SD = 10.4). The result gave a pre-test, post-test
mean gain of 56.14 for the experimental group exposed to Jigsaw teaching method. The low
standard deviation difference (6.57) shows that the scores of students in both the pre-test and post-
test are clustered around their respective mean scores. The traditional method group had a mean

score of 16.78 and standard deviation of 4.85 (X = 16.78; SD = 4.85) in the pretest and mean score

of 47.91 and standard deviation of 4.99 (X = 47.91; SD = 4.99) in the posttest, giving a pre-test
post-test mean gain in the control group taught cost accounting with traditional method to be 31.13.
Comparing the posttest mean score of experimental group one and control groups, the result gave a
mean difference of 25.09. With this result, it is clear that Jigsaw teaching method is effective in
improving students” academic performance in cost accounting because the Jigsaw method group did
better than the Lecture method group.

Research Question 2: What is the effect of Peer-tutoring teaching method on academic
performance of students in Cost Accounting?

Table 4: Mean and standard deviation of the effect of Peer-tutoring teaching method on
academic performance of students in Cost Accounting

Group N Pre-test Post-test Mean Difference
Mean SD Mean SD

Experimental Group Two

(Peer-tutoring Method) 24 16.53 5.33 63.07 6.49 46.54

Control Group

(Lecture Method) 23 16.78 4.85 47.91 4.99 31.13

Mean & Standard 025 048 1516 150

Difference

Source: Field Experiment 2021

The data presented in Table 4 reveals that the experimental group taught cost accounting
with Peer tutoring teaching method had a mean score of 16.53 in the pretest and a mean score of
63.07 in the post-test with standard deviation of 5.33 and 6.49 for the pre-test and post-test

respectively, pre-test (£ = 16.53; SD = 5.33), post-test (% = 63.07; SD = 6.49). The result gave a
pre-test, post-test mean gain of 46.54 for the experimental group exposed to peer tutoring teaching
method. The low standard deviation difference (1.16) shows that the scores of students in both the
pre-test and post-test are clustered around their respective mean scores. The traditional method

group had a mean score of 16.78 and standard deviation of 4.85 (E = 16.78; SD = 4.85) in the

pretest and mean score of 47.91 and standard deviation of 4.99 (% = 47.91; SD = 4.99) in the post-
test, giving a pre-test post-test mean gain in the control group taught cost accounting with traditional
method to be 31.13. the difference between the experimental group two and control group mean
scores is 15.16. With this result, it is clear that peer tutoring teaching method is effective in
improving students’ academic performance in cost accounting because the Peer tutoring method
group did better than the Lecture method group.

Test of Hypotheses
The hypotheses of the study were tested using Analysis of Covariance (ANCOVA). The
hypotheses were tested at 0.05 level of significance. The summary of the test of research hypotheses
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are presented in Tables 5 & 6:

Hol: Jigsaw teaching method has no significant effect on academic performance of students in
Cost Accounting.

Table 5: Summary of Analysis of Covariance (ANCOVA) for Test of Significance of main

effect treatment of Jigsaw teaching method on academic performance of students in Cost

Accounting

Type 111 Sum of

Source Squares Df  Mean Square F Sig.
Corrected Model 10776.845a 27 399.142 5.355 .000
Intercept 120861.166 1 120861.166 1.622E3 .000
Pretest 716.626 8 89.578 1.202 331
Treatment 4624.393 1 4624.393 62.045 .000
Gender 178.979 1 178.979 2.401 132
Treatment*gender 40.446 1 40.446 543 467
Error 2236.000 30 74.533

Total 243593.000 58

Corrected Total 13012.845 57

a. R Squared = .828 (Adjusted R Squared = .674)

Source: Field experiment, 2021

The data presented in Table 5 shows F-calculated values for effects of treatment of Jigsaw
teaching method on academic performance of students in Cost Accounting. The Table shows that
there was significant main effect of treatment of Jigsaw teaching method on academic performance
of students in Cost Accounting (F= 62.045; P = .000). Hence, the null hypothesis that stated that
Jigsaw teaching method has no significant effect on academic performance of students in Cost
Accounting was therefore rejected. This implies that Jigsaw teaching method has positive effect on
the academic performance of students in Cost Accounting. This means that the effect observed are
due to the main treatment given to students.
Ho.:  Peer-tutoring teaching method has no significant effect on academic performance of students
in Cost Accounting.

Table 6: Summary of Analysis of Covariance (ANCOVA) for Test of Significance of main
effect treatment of Peer-tutoring teaching method on academic performance of students in
Cost Accounting

Type 111 Sum of

Source Squares Df  Mean Square F Sig.
Corrected Model 3808.861a 26 146.495 5.168 .000
Intercept 112147.248 1 112147.248 3.957E3 .000
Pretest 338.517 10 33.852 1.194 339
Treatment 1144.426 1 1144.426 40.376 .000
Gender 38.188 1 38.188 1.347 .256
Treatment*gender 168.033 1 168.033 5.928 022
Error 736.950 26 28.344

Total 175264.000 53

Corrected Total 4545.811 52

a. R Squared = .838 (Adjusted R Squared = .676)

Source: Field experiment, 2021
The data presented in Table 6 shows F-calculated values for effects of treatment of Peer-
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tutoring teaching method on academic performance of students in Cost Accounting. The Table
shows that there was significant main effect of treatment of Peer-tutoring teaching method on
academic performance of students in Cost Accounting (F= 40.376; P = .000). Hence, the null
hypothesis that stated that Peer-tutoring teaching method has no significant effect on academic
performance of students in Cost Accounting was therefore rejected. This implied that Peer-tutoring
teaching method has positive effect on the academic performance of students in Cost Accounting.
This means that the effect observed are due to the main treatment given to students.

Discussion

The study revealed that jigsaw teaching method had positive effect on the academic
performance of students in cost accounting. This means that when Jigsaw Teaching Method is used
in teaching cost accounting, students will perform better. Halimah and Sukmayadi (2019), confirm
that jigsaw teaching method increased academic performance and desire to learn among students.
Nduji et al. (2020) reported that the effectiveness of jigsaw teaching method can be attributed to the
fact that students learn their subject topics by fulfilling their individual responsibilities, try to make
their friends understand the topic, have effective interactions with their friends and are all actively
involved in the process

The result of the study shows that peer-tutoring teaching method improved students’
academic performance in cost accounting, similarly teaching cost accounting with peer-tutoring
teaching method proved to be more effective. Furthermore, the finding of the study showed that
there was a significant difference in the mean achievement score of students taught cost accounting
when exposed to peer-tutoring teaching method having higher mean gain score. The finding of this
study is in line with Ihekwoaba et al. (2020), who discovered that students taught with peer-tutoring
teaching method made educationally important gains.

The study found that there was significant difference in the academic performance of
business education (Accounting) students taught cost accounting using jigsaw and peer-tutoring,
Jigsaw teaching method students performed significantly better than peer-tutoring method students,
than lecture method. This might be possible because jigsaw and peer-tutoring teaching methods are
particularly suitable for teaching accounting. Hence, the use of jigsaw and peer-tutoring teaching
methods has the potentials of helping to foster cooperation, mutual trust, and understanding among
students irrespective of their differences as it promotes active learning which leads to improved
academic performance.

Conclusions

Based on the findings of the study, it was concluded that jigsaw and peer-tutoring teaching
methods had positive effects on business education (accounting) students’ performance in cost
accounting. This implies that the traditional lecture method, which is widely in use by business
education lecturers in teaching cost accounting, is not as effective as jigsaw and peer-tutoring
teaching methods.

Recommendations
Based on the findings obtained in the study, the researcher made the following recommendations

1. Jigsaw teaching method should be used by lecturers to teach cost accounting to colleges of
education, business education (accounting) students because this study has proven its efficiency
in improving the academic performance of students.

2. Peer-tutoring teaching method should be used by lecturers to teach cost accounting to college of
education, business education (accounting) student.
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Abstract

This paper discusses World Bank intervention grants in Nigeria: identifying opportunities to
maintain a standard business teacher education programme in Nigeria. The World Bank is one of
the largest external intervention bodies, with attainable goals to galvanize national and
international efforts to end extreme poverty, promote shared prosperity, and maintain global
university education standards. World Bank observed with dismay that higher education in the Sub-
Sahara Africa are in shambles due to changes in emerging technologies which requires adequate
funding, training and retraining of both staff and students of the universities. This paper therefore
identifies and reveals objectives and goals of this external stakeholder in maintaining and sustaining
the development of universities education in Nigeria, to meet international standard. Their
programs could serve as spotting opportunities for educators and business educators to acquire
relevant career progression and marketable skills. Challenges of business teacher education; the
need for quality business teacher education programme in Nigerian universities; and benefits of the
World Bank intervention to Business teacher education were all revealed in this paper.
Recommendations were drawn from the conclusion.

Key Word: World Bank, Prosperity, Benefits, Business Teacher Education Programme,
intervention.

Introduction

For many years, business education has been preparing individuals economically, socially,
and technologically into useful and employable skills necessary for the economic development of a
nation and for the business world. However, the trends of emerging technology usage to solve
problems globally might jeopardize current graduates' efforts after graduation, as they may have
acquired mismatched skills due to the lean resources available for teaching while at school. These
pedagogical changes and challenges may have detrimental effects on both future educators'
classrooms and office work. University education (tertiary institutions) in Nigeria, according to
researcher Giwa (2019), has been struggling to adjust at multi-dimensional levels to meet the need
for teaching students current skills, which is said to have required much finance and funds for the
provision of the most modern facilities and equipment, as well as the training and retraining of
teachers.

The federal government, in a bid to tackle these educational problems arising through
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technological changes to maintain standard education, introduced the Tertiary Education Trust Fund
(TETFund) intervention in Nigeria, and since then, there have been evidences of sponsorship for
conferences, construction of lectures and staff offices, and the provision of funds for learning
resources and modern equipment. Yet, business education remains underfunded (Osuala, 2009),
faced with several challenges such as inadequate physical and learning resources, inadequate
information technology services, and insufficient funds for staff sponsorship to carry out quality
academic research and so on. Umoru (2023) mentioned and emphasized the need for retooling
business education professionals so that they can confront challenges head-on, such as the supply of
lean resources to fund education, inadequate provision of technologies required to train the students,
and teachers and students being denied the use of modern equipment and operations. Therefore, to
overcome some of these problems, there is a need to seek help from external stakeholders to sustain
quality business teacher education in Nigeria, as it is a skill and technology course of study

ducation allows for growth in every aspect of human endeavor. The major challenge which is under-
funding is what Nigeria’s higher education system battles with, most especially business teacher
education programme. The incessant need to boost the quality of higher education in low and
middle-income countries has been a set goal for education intervention bodies both at the national
and international level. The system of education in Nigeria today is gradually deteriorating. This has
caused a major setback in ensuring quality education that should serve as the bedrock for economic
stability and development. Based on the opinion of Asiyai (2015), “it is only quality education that
can sharpen the minds of the individuals and help transform the society economically, socially and
politically”. It paves way for the promotion of a reliable, strong, independent and prosperous nation.
Sadly, there has been little or no effort directed towards monitoring and evaluation of quality
learning, at all the levels of education in Nigeria; especially university business teacher education
level.

The success of any programme and attainment of its goals and objectives depends on proper
planning, efficient administration and adequate funding (Umoru & Oluwafemi, 2019). Upon
realizing the importance of business education, the Nigerian government made several efforts
through direct expenditure of huge sum of money and Tertiary Education Trust Fund to fund it. This
is reflected in the construction of lectures and staff offices, provision of fund for modern machines,
equipment, computers, modern library and staff sponsoring for conferences, workshops and so on
(FGN, 2014). In spite of these efforts by the government, business education still remains under
funded. According to Osuala (2009), this inadequacy is due to inadequate budgetary allocation from
government, over dependence on government for fund, lack of financial commitment to the
programme by well-to-do individuals and poor gesture from industries. This study aimed at
exposing business educators and students teachers unto potentials of the World Bank interventions
grants as spotting opportunities for improved standard business teacher education programme.
Going through their programmes for the developing countries and grants to educational sectors most
especially universities in Nigeria, through National University Commission and the Ministry of
Education; the researcher is of the view that Business educators might spot this opportunity and tap
to ease higher educational sectors challenges, in order to remain relevant in the field.

Education allows for growth in every aspect of human endeavor. The major challenge that
the Nigerian higher education system battles with is under-funding, most especially the business
teacher education programme. The incessant need to boost the quality of higher education in low
and middle-income countries has been a set goal for education intervention bodies both at the
national and international level. The system of education in Nigeria today is gradually deteriorating.
This has caused a major setback in ensuring quality education that should serve as the bedrock for
economic stability and development. Based on the opinion of Asiyai (2015), "it is only quality
education that can sharpen the minds of the individuals and help transform the society economically,
socially and politically.” It paves the way for the promotion of a reliable, strong, independent, and
prosperous nation. Sadly, there has been little or no effort directed towards monitoring and
evaluating the quality of learning at all the levels of education in Nigeria, especially at the university
business teacher education level.
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The success of any programme and the attainment of its goals and objectives depend on
proper planning, efficient administration, and adequate funding (Umoru & Oluwafemi, 2019). Upon
realizing the importance of business education, the Nigerian government made several efforts
through the direct expenditure of a huge sum of money and the Tertiary Education Trust Fund to
fund it. This is reflected in the construction of lecture and staff offices, the provision of funds for
modern machines, equipment, computers, modern libraries, and staff sponsorship for conferences,
workshops, and so on (FGN, 2014). Despite these efforts by the government, business education still
remains underfunded. According to Osuala (2009), this inadequacy is due to inadequate budgetary
allocation from the government, over-dependence on the government for funds, lack of financial
commitment to the programme by well-to-do individuals, and poor gestures from industries. This
study aimed at exposing business educators and student teachers to the potential of the World Bank
intervention grants as opportunities for improving the standard of the business teacher education
programme. By examining their programmes for developing countries and grants to the educational
sectors, especially universities in Nigeria, through the National Universities Commission and the
Ministry of Education, the researcher is of the view that business educators might spot this
opportunity and tap into it to ease the challenges faced by the higher education sectors and remain
relevant in the field.

In an annual report published by the WBG (2019), the International Bank for Reconstruction
and Development (IBRD), better known as the World Bank, was established in 1944 to help Europe
recover from the devastation of World War I1. The success of that enterprise led the Bank, within a
few years, to turn its attention to the developing countries. By the 1950s, it became clear that the
poorest developing countries needed softer terms than those that could be offered by the Bank, so
they could afford to borrow the capital they needed to grow. In the early 1950s, reports from the
United Nations and the United States government supported the establishment of a program to lend
to poor countries on concessional terms with the backing of multilateral donors. After initial
deliberations, the idea to create the International Development Association (IDA), an agency to
provide 'soft-loans’ to developing countries, was floated within the Bank under the stewardship of
the 3rd President of the World Bank Group, Eugene Black.

The World Bank is one of the largest international intervention agencies established to
promote continuous quality education and health services across the developing countries (WBG,
2020). The President of the World Bank Group and Chairman of the Board of Executive Directors,
David Malpass, confirmed in 2019 that the people in developing countries are facing immense
challenges. He further declared that the Bank has established ambitious, but achievable goals to
galvanize international and national efforts to end extreme poverty globally within a generation and
to promote "shared prosperity,” a sustainable increase in the well-being of the poorer segments of
society. This second goal reflects the fact that all countries aspire to a better living standard for all of
their citizens, not only for the already-privileged.

The World Bank Group and all its personnel and resources are committed to working with
partners around the world toward policies and solutions that can improve their lives. The report
explained that the World Bank is not a bank in the conventional sense of the word. Instead, it
consists of two organizations. One is the International Bank for Reconstruction and Development
(IBRD) which provides loans, credit, and grants. The second is the International Development
Association (IDA), which provides low- or no-interest loans to low-income countries. (WB, 2020).
Amitava (2013) affirmed that the World Bank set two ambitious goals to push extreme poverty to no
more than 3 percent by 2030 and to promote shared prosperity and greater equity in the developing
world. Research found that while poverty has declined rapidly over the past three decades, humanity
continues to face urgent and complex challenges. More than 1 billion people still live in deep
poverty, a state of affairs that is morally unacceptable given the resources and technology we have
available today.

Kenton (2021) also asserts that the World Bank supplies qualifying governments with low
interest loans, zero interest credits, and grants, in its bid to support the development of individual
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economies. The World Bank has taken crucial steps in contributing to educational development
globally. Since 2001, one of the institutions under the World Bank group - (IFC), started to focus on
the higher education sector; it has thus invested over $500 million into Forty-six (46) private
education projects (World Bank Group Education Strategy, 2020).

The main aim of IDA projects is to tackle issues concerning employability, access, equity and the
quality of higher education, focusing on undergraduate education and capacity of government for financing
and accreditation (World Bank, 2018). International organisations are organisations with international
membership, scope or presence. They are found in many countries of the world, they include IMF, World
Bank, UNESCO, EU, UNICEF and so on. The organisation with the greatest impact on education is the
World Bank with the goal of enhancing Education for All (EFA) (World Bank, 2018). The education sector
strategy titled “Learning for All” was launched in 2011. This strategy is directed towards the goal of fighting
extreme poverty and giving the people hope for quality learning. Furthermore, at the regional level, Africa
Centre of Excellence (ACE) was introduced by the World Bank to handle the regional challenges in Africa in
2017. According to its report (ACE, 2017), ACE projects is a World Bank initiative in collaboration with
governments of participating countries, to support higher education for postgraduate education on agriculture,
applied research and institutions specializing in Science, Technology, Engineering and Mathematics (STEM)
(WB, 2020). The World Bank (2020) believed if people, most especially young graduates, were assisted and
trained, they will contribute to the development of their nations to end poverty, gain experience as well as
receiving quality education.

The Executive Secretary, National Universities Commission (NUC), Abubakar (2019), to the
World Bank officials noted that the introduction and establishment of ACE projects for the
development of Nigerian University System is a huge success. He stressed and pointed out the need
for more international interventions in some critical areas in the Nigerian University System such as
governance structure, information and communication technology and procurement management as
well as industrial linkages. He further mentioned the need to involve captains of industries in
training students in relevant areas to provide specific manpower needs for the micro-economy. The
World Bank Team in response pointed out that an expansion of pedagogy in retraining teachers
would be a step in the right direction, noted that there were currently three ACE impact centers for
pedagody which includes Ahmadu Bello University (ABU), Zaria with pedagody in engineering;
National Open University of Nigeria (NOUN) with pedagody in ICT; and University of Lagos
(UNILAG) with pedagogy in STEM.

Since 2013, the WBACE project has successfully supported institutions and students across
Western and Central Africa through improved teaching and research conditions and scholarships
and graduate internships. Laolu (2018) reported that the third series of the ACE projects funded
worth about $7 million. The funds were provided as loans to the participating governments across
West and Central Africa. The Lagos State University (LASU) has been selected as one of World
Bank’s Centre of Excellence for Innovative and Transformative STEM Education (CITSE) out of
154 universities in Nigeria. Other Nigerian universities that host the ACE on STEM are the
Obafemi Awolowo University (OAU), lle-Ife; the African University of Science and Technology,
Abuja (AUST) and the University of Port Harcourt (UNIPORT). OAU ACE project focuses on
building an ICT-driven knowledge park; that of AUST is the Pan African Materials Institute, while
that of UNIPORT focuses on Oilfield Chemicals Research. The third in the series of ACE project is
aimed at supporting more policy harmonization initiatives in higher education across the African
region.

) The World Bank Group (2020) believes if people most especially young graduates were assisted and
trained, can demonstrate and contribute to the development of their nations to end poverty and experience
quality education through:

o Deliver results for clients

e Lead and innovate

o Collaborate within teams and across boundaries

o Create, apply and share knowledge

o Make smart decisions

o Citizenship of a member country of the World Bank Group.
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o Passion to contribute to the World Bank Group mission to end extreme poverty and boost
shared prosperity.

e Analytical thinking, proven academic success, strong written and oral communication skills,
and leadership potential

e Ability to demonstrate a commitment to development

Leadership potential.

In ABEN mandate (2017), history has it that business education has its earliest origins from
the United States of America. Business education advent showed a history of how single business
subjects expanded into what became business education programme. Shorthand was first offered in
public high school in 1862. Then came the typewriter invented by Chritopher Sholes in 1862.
Typewriting, subsequently keyboarding, became a business subject. With the invention of the first
electric computer (Electric Numerical Integrator and Calculator) in 1946 where a turning point in
business education curriculum occurred.

It should be noted that business and office education were originally the only components of
business education until 1912 when distributive education was introduced into the school
programme in the United States of America. This was introduced to prepare people for employment
in distribution (FGN, 2014). Business education is primarily education for vocation (Ekon, 2016).
Business education is seen as a discipline meant to prepare individuals; economically, politically,
socially and technologically in transforming human resources and enhancing economic
empowerment. Osuala (2009), opined that business education courses must be handled by well
trained and motivated persons with academic and professional competencies which could match the
industrial expectations.

Education is the key to empowering the people and the nation as a whole (Olawolu &
Kaegan, 2012). Education is the means through which individuals in the society are transformed
and become productive members thereby contributing to the society growth and development.
According to Nwangwu (2017), the greatest weapon against poverty is education, hence the need for
business education. Ademiluyi and Olatoye (2019) asserted that business education is the key to
economic and industrial development in any given society because it focuses on the development of
useful and employable skills needed for self-reliance. Therefore, Nwabufo (2016) stated that
business education is an educational processor context which has the primary aim of preparing
people for roles in enterprises such roles could be as employee, entrepreneur, employer or simply a
self-employed. Umoru, (2019) remarked that business education is a programme of instruction
which provides students with information and competencies required by all in personal business
affairs and to render services in the business world. A business educator is one who studied and is
qualified in all areas of business education. Therefore, business teacher education serves as a dual
purpose to a business educator, (1) it equips them to be a trained professional teacher of business
courses, on the other hand it fits them into occupation outside the classroom (Nwabufor, 2022).

Judith, (2019) concluded in her study that business education includes education for
administrative support occupations, marketing and sales occupations, information technology
occupations, business teaching, business administration, and economic understandings. Business
teacher preparation continues to maintain a historical commitment to preparing teachers who have
two basic goals: preparing students both for employment and for economic citizenship. They teach
from the elementary, middle, and secondary school levels through the collegiate level in both public
education and private training settings. Oladunjoye (2015), stressed that business education helps
individuals to acquire saleable skills that will enable them fit into various business organizations or
be self-employed in the absence of paid employment. For the survival of individual and the society
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